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A School Arrangements 

 

A1: Introduction 
 

At Lady Barn House School, we are committed to provide a high quality, learning and teaching 

environment, where every child has the opportunity to develop to their full potential. 
 

This policy complies with the statutory requirement laid out in the SEND Code of Practice 0-25 

(September 2014). It has been written with reference to the following guidance and documents:  
 

• Equality Act 2010: advice for schools DfE Feb 2013  

• SEND Code of Practice September 2014  

• Statutory Guidance on Supporting Pupils with Medical Conditions April 2014  

• Children and Families Act 2014  

 

It should be read in conjunction with all other school policies, particularly: Equal Opportunities, Teaching 

and Learning and Child Protection/Safeguarding.  It is an essential part of all curriculum policies.  
 

At Lady Barn House School, the Special Educational Needs Co-ordinator, known as the SENDCo, is Mrs 

J. M. Nesbitt who can be contacted via the school phone: 0161-428-2912 or by email to: 
j.nesbitt@ladybarnhouse.org. 

 

This policy can be accessed through the school website (www.ladybarnhouse.com) or as a paper copy, if 
requested, from the school office.    

 

All staff have a responsibility for maximising opportunities and achievements for all learners – specifically, 
all teachers are teachers of pupils with special educational needs. Staff are aware of their responsibilities 

towards all vulnerable learners and a positive, sensitive and ambitious attitude is shown towards all pupils 

at all times. This policy outlines principles and practice.  
 

 

A2: Objectives 
 

Lady Barn House School’s intention is to “develop an enduring love of learning”. Pupils are encouraged 

to do this by “challenging all regardless of their ability and inspiring them to achieve academic 
excellence”. We therefore aim to:   

  

• Ensure that all pupils, whatever their special educational needs, receive appropriate educational provision 

through a broad and balanced curriculum that is relevant and differentiated, and that demonstrates 

coherence and progression in learning; 

• Work with families to prepare pupils for life in school, at home and the wider community; Involving 

families in planning and supporting at all stages of their child’s development; 

• Identify, assess, record, and regularly review pupils’ progress and needs; 

• To provide appropriate intervention programmes. 

 

EYFS 
 

As detailed in Chapter 5: Send Code of practice (2015) (5.27). In addition to the formal  checks,  Lady 

Barn House  closely monitor children and review  the progress  and  development  of  all  children 
throughout the early  years.   5.28 Where a child appears to be behind expected levels, or where a 

child’s progress gives cause for concern, we consider all the information about the child’s learning and 

development from within and beyond the setting, from formal checks, from practitioner observations  
and from  any  more detailed assessment  of the child’s  needs.  From within the setting we particularly 
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consider information on a child’s progress in communication and language, physical development and 

personal, social and emotional development.  Where any specialist advice has been sought from beyond 
the setting, this is used to inform decisions about whether or not a child has SEN.    All the information 

is brought together with the observations of parents and considered with them.  LBHS is committed to 

the inclusion of all children. All children have the right to be cared for and educated to develop to their 
full potential alongside each other through positive experiences, to enable them to share opportunities 

and experiences and develop and learn from each other. We provide a positive and welcoming 

environment where children are supported according to their individual needs. 
 

We recognise each child’s individual needs and ensure all staff are aware of, and have regard for, the 

Special Educational Needs Code of Practice on identification and assessment of any needs not being met 
by the universal service provided by the EYFS department.  We aim to include all children and their 

families in our provision and where a Special Educational Need has been identified, LBHS will put 

appropriate reasonable adjustments and interventions in place.  This process will include regular reviews 
of the progress made and reasonable adjustments in the school environment. 

 

These aims are achieved through effective working partnerships between staff, pupils, parents, governors, 
other schools (where appropriate) and the wider community including outside support agencies.  

 

A3: Context 
 

All children have a right to learn. For some children this will be more difficult than for others.  At Lady 

Barn House School, we believe that all children have a right to a full, enriching and enjoyable curriculum, 
irrespective of race, belief, gender, background or ability.  We aim to meet each child’s requirements, 

making necessary adaptations (reasonable adjustments) and taking into account their needs and wishes.  

We consult with children, parents and outside agencies to help support our good practice. Strengths will 
be acknowledged as well as difficulties/differences to learning, so that adaptations may be made relevant 

to the individual child. We focus on individual progress as the main indicator of success. Every child is 

valued.  Every child is an individual with a personality, needs and interests.  We believe in the right of 
children to feel safe and to enjoy their school experience – thus developing the whole child, academically, 

socially, physically, morally, emotionally and spiritually.  

  
High quality teaching that is differentiated and personalised will meet the individual 

needs of the majority of children and young people. Some children and young people 

need educational provision that is additional to or different from this. This is special 
educational provision under Section 21 of the Children and Families Act 2014.   SEN 

Code of Practice (2014: Para 1.24) 

 
It is possible that some of our children may have some form of special educational need at some time 

during their years at school. These needs exist on a continuum from slight to severe and can be 

temporary, permanent or long lasting. They may result from a cognition difficulty/difference to learning, 
working memory or processing impairment, sensory or physical impairment, emotional or social 

difficulties/differences.  In a small minority of cases, some children will have special needs of a complexity 

that requires special educational provision and placement in an establishment other than Lady Barn, that 
can best meet those additional needs. 

 

This transition process will be fully supported over a period of time by the SEN and SLT team to ensure 
that transition not only for the child but parents will be smooth and well supported. 

 

The School is committed to ensuring that all children with special educational needs are identified as 
early as possible and that appropriate provision is made for them. The School will also fully co-operate 

with Health Services, Educational Welfare and any other services deemed appropriate, on behalf of 

children identified as having special educational needs, within the school or prior to entry. 
 

A4: Roles and Responsibilities 



 

 

 

 

Provision for pupils with SEND is a matter for the school as a whole.  It is each teacher’s responsibility 
to provide for pupils with SEND in his/her class, and to be aware that these needs may be present in 

different learning situations.  All staff are responsible for helping to meet an individual’s special 

educational needs, and for following the school’s procedures for identifying, assessing and making 
provision to meet these needs.  

 

The Governors in co-operation with the Head Teacher, has a legal responsibility for determining the 
policy and provision for pupils with special educational needs - it maintains a general overview and has an 

appointed representative who takes particular interest in this aspect of the school.  Mrs J Flynn (2018) 

The Head Teacher has responsibility for:  
 

• The management of all aspects of the School’s work, including provision for pupils with special 

educational needs and disabilities.  

• Keeping the Governors informed about SEND issues.   

• Working closely with the Special Educational Needs Co-ordinator.    

• She also has overall responsibility for monitoring and reporting to the Governors about the 

implementation of the School’s SEND Policy and the effects of inclusion policies on the school as whole.  

  
The Special Educational Needs Co-ordinator (SENDCO) is responsible for:  

 

The SENDCO has an important role to play with the Head Teacher and the Board of Governors, in 
determining the strategic development of the SEND policy and the provision in school she has the day-

to-day responsibility, for the operation of the SEND policy and the co-ordination of specific provision 

made to support individual pupils with SEND.  The SENDCO provides professional guidance to 
colleagues and works closely with staff, parents/carers and other outside agencies when applicable.  The 

SENDCO also has knowledge of the Local Offer for Stockport and is able to work with other 

professionals providing a support role to families ensuring that pupils with SEND receive appropriate and 
high quality teaching. 

 

In addition, the SENDCo will: 
 

• Help staff to identify pupils with special educational needs and assist in the coordinating of provision for 

pupils with special educational needs. 

• Liaising closely with parents of pupils with SEND, so that they are aware of the strategies that are in 

place in school and that they are involved as partners in the process.  

• Liaising with outside agencies, arranging meetings, and providing a link between these agencies, class 

teachers and parents.  

• Maintaining the School’s SEND Register and records and assisting in the monitoring and evaluation of 

progress of pupils with SEND through the use of existing school assessment information, e.g. 

involvement in Pupil progress meetings, inclusion class-based assessments/records, end of year tests, etc.  

• Liaising with SENDCo’s in senior and primary schools to help provide a smooth transition from one 

school to the other when needed.   

 
Class teachers are responsible for: 

 

• Including pupils with SEND in the classroom, and for providing an appropriately differentiated and 

scaffolded curriculum.  They can draw on the SENDCO for advice on assessment and strategies to 

support inclusion.   

• To use teaching assistants effectively in the classroom to support learning for children on the SEND 
register. 

• Completing appropriate SEND paperwork when requested including referral forms and One Page 

Profiles, liaising with parents to discuss progress. Embracing the Assess, Plan, Do, Review model. 

• Making themselves aware of the School’s SEND Policy and procedures for identification, monitoring and 

supporting pupils with SEND.  



 

 

 

• Monitoring attendance of pupils with SEND.  Alerting the SENDCO to any trends/concerns.  

• Keeping records of progress. 

• Being responsible for developing and reviewing targets set for children on the SEND register updating 

One Page Profiles, in collaboration with the SENDCO if necessary. 

• To plan and work collaboratively with teaching assistants so that learning can be achieved to its highest 

standards. 

 
 

TAs should: 

 
Teaching Assistants work as part of a team with the the teachers and SENDCO, supporting pupils’ 

individual needs, and helping with the inclusion of pupils with SEND within the class.  They play an 

important role in implementing support strategies and monitoring progress toward the achievement of 
targets.  They contribute to review meetings and help pupils with SEND to gain access to a broad and 

balanced curriculum.  

 
 

• Be fully aware of the School’s SEND Policy and the procedures for identifying, assessing and making 

provision for pupils with SEND.  

• Use the School’s procedures for giving feedback to teachers about pupils’ responses to tasks and 

strategies.  

• Liaise with class teacher to ensure they understand planning and the specific steps they need to do to 

develop the skills identified.  

• Supporting pupils to achieve targets identified. 

• Supporting differentiated provision for an individual or groups of pupils identified by class teachers in 

consultation with the SENDCO(when needed). 
 

Safeguarding 

At Lady Barn House School, we understand the links between Special Needs and safeguarding for children 
who have special education needs can often lack capacity or are more vulnerable.  The 2018 guidance 

Working Together to Safeguard Children and KCSIE (2021) guidance defines it as: protecting children from 

maltreatment, preventing impairment of children's health or development, ensuring that children are 
growing up in circumstances consistent with the provision of safe and effective care, taking action to enable 

all children to have the best outcomes.  Safeguarding, in essence, is about protecting children, not from 

everything but from unnecessary risk and harm.   

• Recognising differences to learning and an individual’s personal needs and responding to them 

accordingly.  

• Children are at the centre of all safeguarding measures and policies within school. LBHS work 

together with parents, and we all must take into account the child’s age, stage and level of 
understanding at all times.  For more complex situations such as intimate care, Relationship and Sex 

Education, and Personal, Social and Health Education, each child will have an 1PP or Health care plan 

drawn up by the Medicals team in collaboration with parents, that is regularly reviewed and agreed 
with the family. 

• At LBHS we understand that there is no magic formula: safeguarding children at LBHS is about 

fostering a culture where children come first.” Putting children first involves considering their long 

term future and outcomes not just their immediate situation. 

 

 

 
 

 

 



 

 

 

B Identification, Assessment and Provision 

 
B1 What is meant by Special Educational Need? 

 

Lady Barn House School identifies pupils as having Special 
Educational Needs if they meet the definition as set out in the 

Special Educational Needs (SEN) Code of Practice (DFE 2015). 

 
This defines SEN as; 

 

xi. A child or young person has SEN if they have a learning difficulty or disability 
which calls for special educational provision to be made for him or her. 

 

xii. A child of compulsory school age or a young person has a learning difficulty 
or disability of he or she;- has a significantly greater difficulty in learning than the 

majority of others of the same age, or has a disability which prevents or hinders 

him or her from making use of educational facilities of a kind generally provided 
for others of the same age in mainstream schools or mainstream post-16 

institutions. 

 
Lady Barn House will provide special educational provision for pupils who require;- 

 

 “Special educational provision, that is provision different from or additional to that  normally available to 
pupils of the same age.” 

 

There are four broad areas of special educational need.  These areas are to help the school identify and 
provide for needs rather than to label a child or put them in a particular category. The needs of the child 

will be identified with consideration of the ‘whole child’ not just their special educational needs.  

 
B2 Identification, Assessment and Provision throughout school 

 

In deciding whether to make special educational provision, the teacher and SENDCO will consider all of 
the information gathered from within the school about the pupil’s progress and expectations of progress. 

This should include high quality and accurate formative assessment, using effective tools and early 

assessment materials.  
 

Should there be higher level of need, we would draw on more specialised assessments from external 

agencies and professionals.  This information gathering would include an early discussion with the pupil 
and their parents. These early discussions with parents are structured in such a way that everyone 

develops a good understanding of the pupil’s areas of strength and difficulty, the parents’ concerns are 

considered, the agreed outcomes sought for the child and the next steps detailed and set. 
 

The “triggers” for further intervention 

 
We recognise that there is a wide range of SEN amongst our children and match the level of intervention 

to each child’s needs.  The “triggers” for further intervention are one or more of the following: 

 

• indicators showing poor early learning skills at the start and end of Foundation Stage 

• ongoing teacher and TA observation and assessment within the classroom, and/or attainment in 

annual standardised tests showing one or more of the following:  

 
1. the child is working at a level below the national expectation for that Year group 

2. the attainment gap between the child and his peers is getting wider 

3. a previous rate of progress is not being maintained  



 

 

 

4. little progress is being made even when teaching approaches and resources have targeted a child’s 

identified area of weakness. 
 

• Assessments in EYFS – baseline assessment, KS1, and in KS2 showing how far below the national 

expectations the child is working 

• the class teacher’s annual assessment profiles showing underachievement in one or more curriculum 

areas 

• low scores in diagnostic testing 

• emotional or behavioural difficulties persisting in spite of the use of the school’s behaviour 

management programmes 

• self-help skills, social and personal skills inappropriate to the child’s chronological age 

• diagnosis of a previously unidentified medical condition, communication problem or sensory 

impairment 

• for a child who is new to the school, records from the previous school indicating that additional 

intervention has been in place 

• parental concerns regarding academic progress, behaviour, social adjustment and/or communication 

skills 

• other adults concerns eg from medical services, such as,  Educational Psychologist, Speech and 

Language Therapists etc. 

 
 

Enhancement and Intervention, groups, paired and 1:1 

 
The triggers for attending an enhancement group or intervention is the teacher’s or others’ concern – 

parents and teachers in collaboration, underpinned by evidence, about a child who despite receiving 

differentiated learning opportunities:  
 

• makes little or no progress when teaching approaches are targeted particularly in a child’s identified 

areas of weakness  

• shows signs of difficulty in developing English or mathematical skills  

• presents persistent social, emotional difficulties which are not modified by the positive behaviour 

management techniques usually employed in school  

• has sensory or physical problems, and continues to make little or no progress despite the provision of 

specialist equipment and reasonable adjustments in the classroom and the wider school environment 

• has communication and/or interaction difficulties, and continues to make little or no progress despite the 
provision of a differentiated curriculum.  

 

Where a child continues to have difficulties, despite Quality First  Teaching (QFT) and quality support 
delivered by a TA or teacher under the guidance of the class teacher.   Then outside agency assessment 

may be sought. 

 
The Levels 

 

First stage Concern list – consider what has been done for the child and what specific needs do they have.  
Talk to the SENDCo, seek advice and support of what could be the next steps.  Put into place enhancement 

groups and greater differentiated work, that is scaffolded and multisensory.   

 

Stages  What are we doing 

1PP Level 1  - gathering evidence liaison with parents and highlight pupil voice 

1PP Level 2  - continue to work with child, differentiated activities.  Continue high level of contact with 
parents 

1PP Level 3 - plan intervention work – SEND.  Inclusion of outside agencies for support and  advice. 

 
 



 

 

 

‘The purpose of identification is to work out what action the school needs 

to take, not to fit a pupil into a category. In practice, individual children or 
young people often have needs that cut across all of these areas and their 

needs may change over time... A detailed assessment of need should 

ensure that the full range of an individual’s needs is identified, not simply 
the primary need.’ (Section 6.27) Send Code of Practice. 

 

There is a significant area change from the previous Code of Practice: 
‘Social, emotional and mental health’ has replaced the 2001 Special 

Educational Needs Code of Practice’s ‘Behaviour, emotional and social 

difficulty’. This reflects the change in thinking around causes of ‘challenging 
behaviour’ and growing concern about young people’s mental health. 

 

 
 

After Assessment 

 
The SENDCo, having assessed the child, will provide feedback to the class teacher.   The SENDCo and 

class teacher if appropriate will write a One Page Profile in the first instance, detailing reasonable 

adjustment and specific needs led targets – SMART targets.    It remains the class teachers’ responsibility 
to lead on writing these plans.   Teachers will review/evaluate these plans termly and invite parents in 

to discuss progress and next steps in learning.  The SENDCo may attend some of these meeting 

especially children at a higher SEND level – and especially when outside agencies are involved.  Children 
will move through the levels where appropriate and may also be removed from the register.  

 

C  PARTNERSHIP WITHIN AND BEYOND THE SCHOOL  
 

1C Partnership with Parents – Parent Voice 

 
The School recognises the importance of parental involvement in all cases regarding children with special 

education needs and will therefore strive to ensure that parents are duly consulted and involved fully, in 

any actions that may be taken with regard to their child. It is important that parent’s views are 
recognised and that they appreciate the framework within which the School operates in conjunction with 

the school’s support services.  Lady Barn will work closely with other outside agencies where 

appropriate.  
 

The Code of Practice 2015 also advises that the views of the child be sought and taken into account. 

 
2C. The Voice of The Child  

 

All pupils should be involved in making decisions where possible right from the start of their education.  
The ways in which pupils are encouraged to participate should reflect the pupil’s evolving maturity.  

Participation in education is a process that will necessitate all pupils being given the opportunity to make 

choices and to understand that their views matter.  Confident young pupils, who know that their 
opinions will be valued and who can practice making choices, will be more secure and effective pupils 

during the school years.  

 
At Lady Barn House School, we encourage pupils to participate in their learning journey by:  

 

• Their active participation in target setting by sharing their desired outcomes (formally or informally) – 

age dependent.   The children share their vision of themselves and their strengths and weaknesses. 

• Talking to Teaching Assistants and teachers about their learning.  

• Children actively reviewing their own learning and understanding that they are on a learning journey – 

discovering new and exciting things.   

• Partnership with Parents   



 

 

 

 

 
3C Partnership with outside agencies 

 

We recognise the important contribution that external support services make in identification, 
assessment and provision for pupils with SEND. 

 

• Educational psychologist – referred by school or chosen by parents 

• Approved Dyslexia assessor  

• Specialist or specific assessment such as behavioural optometrist, Irlens etc. 

• School nurse 

• Speech therapists NHS or Speech and Language therapists – Speech Leap - Private 

• Physiotherapists 

• Occupational therapists NHS and private 

• Hearing impairment services 

• Visual impairment services 

• Autism outreach – ADAPT team 

• HYMS – formally CAMHS 

 

D ADDITIONAL INFORMATION 

 
1D RESOURCES 

 

Money from the school budget is available annually for special needs, used for staffing, ongoing training, 
resources, and enhancement /interventions resources. How this allowance is allocated depends on the 

needs of the School at any given time. At present, Lady Barn House School employs a number of 

teaching assistants that work throughout school, who support general teaching and learning in the 
classroom.  This gives each class increased flexibility in order to plan for the individual needs of each 

child. 

 
We aim to keep all school staff up to date with relevant training and developments in teaching practice in 

relation to the needs of pupils with SEN. 

 
Our school operates the following training programmes: 

 

• Individual training in response to need when requested. 
• Whole staff training and INSET. 

• Accessing training through different agencies. 

 
2D Storing and Managing Information 

 

The following records are kept: 
 

• Special education register – linked to SIMS - The SENDCo uses this to have an overall picture of 

the children and their progress. 

• SEN Support details and information  

• Outside Agency Reports/Notes – these are used to support recommendations for support and 

may contain recommendations for targets to be used in updating SEN teaching and Profiles. 

 

All records containing sensitive records relating to the special educational needs or disabilities of pupils 
in school will be treated as highly confidential and be securely placed in a cabinet when not in use in the 

SEND office which is locked when not in attendance. The same confidential and secure approach applies 

to information shared with outside agencies by telephone, email or letter.  
 



 

 

 

This policy will be reviewed annually and modified if necessary. 

 
Reviewed October 2021 

Signed Janine M Nesbitt 


